Children's Reading Journey at Weoley Castle
Nursery School

Reading is one of our very highest priorities at Weoley, we recognise
how important reading is for children and strive for an ambitious,
well paced and well sequenced curriculum, in regards to reading. We
understand that reading doesn't just happen when a child begins to
recognise letters, and that early reading is about so much more than
decoding letters. So many parts of our daily routine are designed to
support laying the foundations for phonic work in a way that is mean-
ingful and not rushed; preparing all children for the next stage of
their education.

We begin with developing children's speaking and listening skills The
emphasis during Phase 1 is to get children attuned to the sounds
around them and ready to begin developing oral blending and seg-
menting skills in the next phase. We use Letters and Sounds as a
guide for this, Phase 1 is divided into seven aspects. Each aspect

contains three strands: Tuning in to sounds (auditory discrimination),

Listening and remembering sounds (auditory memory and sequencing)

and Talking about sounds (developing vocabulary and language com-

prehension). It is intended that each of the first six aspects should

be dipped into, rather than going through them in any order, with a

balance of activities.

Singing at Weoley

Our singing times songs are also well planned and sequenced to sup-
port children's speaking and listening skills, rhythm and eventually
reading. We add songs to our singing basket selection on a rolling
programme so that we take the time to properly learn and explore
and remember each song as we add it to our growing repertoire.

Each song is added for its own specific elements and how this gives

up opportunities for teaching and exploring all of the aspects of Let-
ters and Sounds, Phase one. For example, choosing to sing ‘The Big
Ship Sails on the Ally Ally Oh' because of the opportunity to use
body percussion for the second part of the song to keep a steady
beat by tapping knees or clapping and sing along simultaneously or
choosing to sing 'Old McDonald had a Farm' because of the voice
sounds and general sound discrimination, as well as learning the Ma-
katon signs for each animal.



Letters and Sounds
Phase 1

Phase 1 of Letters and Sounds concen-
trates on developing children's speaking
and listening skills and lays the founda-
tions for the phonic work which starts
in Phase 2. The emphasis during Phase 1
is to get children attuned to the sounds
around them and ready to begin devel-
oEilrlug oral blending and segmenting
skills.

Phase 1 is divided into seven aspects.
Each aspect contains three strands:
Tuning in To sounds (auditory discrimi-
nation), Listening and remembering
sounds (auditory memory and sequenc-
ing) and Talking about sounds
(developing vocabulary and language
comprehension).

It is intended that each of the first six
aspects should be dipped into, rather
than going through them in any order,
with a balance of activities. Aspect 7
will usually come later, when children

have had plenty of opportunity to devel-

op their sound discrimination skills

Aspect 1 - General sound discrimination - envi-
ronmental

The aim of this aspect is to raise children's
awareness of the sounds around them and to de-
velop their listening skills. Activities suggested
in the guidance include going on a listening walk,
drumming on different items outside and com-
paring the sounds, playing a sounds lotto game
and making shakers.

Aspect 2 - General sound discrimination - in-
strumental sounds

This aspect aims to develop children's aware-
ness of sounds made by various instruments and
noise makers. Activities include comparing and
matching sound makers, playing instruments
alongside a story and making loud and quiet
sounds.

Aspect 3 - General sound discrimination - body
percussion
The aim of this aspect is to develop children's
awareness of sounds and rhythms. Activities in-
clude singing songs and action rhymes, listening
Yo music and developing a sounds vocabulary.

Aspect 4 - Rhythm and rhyme
This aspect aims to develop children’'s apprecia-
tion and experiences of rhythm and rhyme in
speech. Activities include rhyming stories,
rhyming bingo, clapping out the syllables in
words and odd one out.

Aspect 5 - Alliteration
The focus is on initial sounds of words, with ac-
tivities including I-Spy type games and matching
objects which begin with the same sound.

Aspect 6 - Voice sounds
The aim is fo distinguish between different vo-
cal sounds and to begin oral blending and seg-
menting. Activities include Metal Mike, where
children feed pictures of objects into a toy ro-
bot's mouth and the teacher sounds out the
name of the object in a robot voice - /c/-/u/-/
p/ cup, with the children joining in.




Aspect 7 will usually come later, when children have had plenty of opportunity to de-
velop their sound discrimination skills

Aspect 7 - Oral blending and segmenting
In this aspect, the main aim is to develop oral blending and segmenting skills.

To practise oral blending, the teacher could say some sounds, such as /c/-/u/-/p/
and see whether the children can pick out a cup from a group of objects. For seg-
menting practise, the teacher could hold up an object such as a sock and ask the chil-
dren which sounds they can hear in the word sock.

The activities introduced in Phase 1 are intended to continue throughout the follow-
ing phases, as lots of practice is needed before children will become confident in
their phonic knowledge and skills.




Weoley Castle Nursery School

Medium Term Planning

Reading Progression Map

Aspect 1 -
Environmental Sounds

'Goal One

Children begin to notice different sounds around
them, e.qg. birds tweeting, leaves rustling in the
breeze, a person sneezing. Children start to
notice that different objects can make different
sounds, e.g. the sound of a car engine turning
on or the noise of the washing machine. A child

Aspect 2 -
Instrumental Sounds

Goal One

Children enjoy exploring the different sounds that
instruments make. They may bang on drums,
shake shakers and tap triangles. The children

understand that they have to do something to or
with the instrument to make a sound.

might say 'l can hear a noise in the kitchen.
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Goal Two

Children start to name different sounds they have
identified. They can tell an adult or a peer what
sounds they can hear, e.g. a child might say 'l can
hear a cat. or ‘There is a bird singing outside.
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Goal Three

Children start to talk about the sounds they hear
in more detail, e.g. 'l can hear the bigger children
on the playground. They are playing and singing!’
They can describe sounds they hear.
Children might say things like 'The fireworks last
night sounded fizzy and crackly! They went bang!
Children will also compare sounds, e.g. ‘My
auntie talks quietly but my sister is loud.
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Goal Two

Children start to identify the sounds of familiar
instruments and name them. They develop an
awareness of how acting upon an instrument

affects the sound it makes, e.g. hitting a cymbal
harder makes a louder sound.
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Goal Three

Children talk about, describe and compare the
sounds of different familiar instruments, e.g. they
may say ‘The rainmaker is quieter than the drum.

or 'The bells make a jingly sound.
Children follow instructions to recreate a sound
using an instrument, e.g. Tap the drum loudly. or
‘Shake the tamborine quietly’
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Aspect 3 -
Body Percussion
>
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Goal One

Children explore the sound their bodies make by
stamping, patting, clapping and clicking. They
join in with and copy actions in familiar songs.
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Goal Two

Children join in with body percussion patterns.
They copy body percussion patterns shown to
them by an adult or a peer. They show an
awareness of how body percussion sounds can
be changed by using different parts of their
bodies in different ways to make sounds.

Aspect 4 - Rhythm and
Rhyme

Goal Three

Children create their own body percussion
patterns and sequences. They are able to join
in with longer sequences of body percussion

when shown by an adult. Children describe body
percussion sounds, e.g. ‘| make a quiet clicking
noise when | do this with my fingers. or 'l can
make a loud stomping sound with my feet.
Children can follow instructions to make body
percussion sounds, e.g. ‘Clap your hands softly’
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‘Goal One

Children join in with familiar songs and rhymes
when led by an adult or peer. They begin to
recognise some familiar rhythms and rhymes.
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Goal Two

Children recognise simple words that rhyme, e.g.
cat, mat, bat. They are able to copy and keep a
simple beat. Children are able to join in and copy
when an adult breaks down words into syllables
with a beat.
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Goal Three

Children enjoy playing with rhyme and start to
create their own rhyming words, e.g. children
may say ‘Shine rhymes with bline and frine.
Children can complete a short sentence with
their own rhyme, e.g. the adult may say "The
cat sat on the .." and the child completes the
sentence with mat/hat/gnat.
Children can also break words down into
syllables and create their own beat.
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Aspect 6 - Voice Sounds

Goal Two
Children are able to select an object with a given
initial sound when given the option of two, e.g.
The child is shown a picture of a mouse and a
frog and selects the frog when asked "'Which one
starts with f?'

Children begin to hear and identify the initial
sounds in words, e.g. when asked "What sound
can we hear at the beginning of b, b, boy?', the

child would say 'b"
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Aspect 5 - Alliteration
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Goal One
Children begin to explore the initial sounds of
words. They join in with simple alliteration
activities and games.
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Goal One

Children start to explore different mouth
movements and sounds. They copy different
voice sounds and mouth movements in their play.
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Goal Three

Children begin to match and group sets of
objects with the same initial sound. They enjoy
playing with alliteration, e.g. thinking of their own
short alliterative phrases ‘big, bad, bat’ or making
up their own words to create an alliterative
phrase ‘dangry dog.
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Goal Two

Children start to recognise different voice
sounds, e.g. recognising a friend’s voice when
they can't see them. They also use their voice to
make a variety of different sounds, including silly

voices and animal noises.
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Goal Three

Children speak clearly. They are able to talk
about, describe and compare different voice
sounds, e.qg. ‘the mouse has a squeaky voice!
Children enjoy creating their own ideas for voices
of different characters in their activities and play.
They also imitate the voices of characters.

~




When children are
secure with other
aspects and working
at 'Goal Two' or
above, when practi-
tioners feel appro-
priate.

Aspect 7 - Oral Blending
and Segmenting

Step One

Children are able to identify the initial sounds
of the words they hear and say. They have an
awareness that words can be broken down into
phonemes. Children can choose the correct
object when hearing a word broken down into
phonemes, e.g. hearing ‘ch-i-ck’ and choosing a
picture of a chick.
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Step Two

Children are able to say simple CVC and VC
words after hearing it broken down into
phonemes, e.g. an adult says 'h-o-t" and the child
says hot’

Children join in with segmenting CVC and VC
words into phonemes but may not be able to do
this independently yet.
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Step Three

Children are able to segment CVC and VC words
into phonemes, e.g. by robot-talking a word back
to an adult.

Children start to blend the phonemes of longer
words and they can identify how many phonemes
are in a CVC or VC word, e.g. counting the 3
phonemes in ‘mop.
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Progression Plan

1 Letters and Sounds
Phase 1

2. Letters and Sounds
Phase 1 section 7

3. Reading book to take home.

No words (Oxford Reading Tree) Book
Behaviour and Speaking and Listening as a
priority.

4. Phase 2 Section 1

S ATPIN and reading books with
words Oxford Reading Tree




